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Abstract 
The purpose of this study is to examine the relationships among gender, education level and language anxiety, 
specifically associated with two major language skills i.e. listening and reading. Participants in this study were 159 
EFL learners majoring at English Language Teaching Department at a Turkish university.  Data were collected 
through Foreign Language Reading Anxiety Scale (FLRAS) (Saito, Garza & Horwitz, 1999) and Foreign Language 
Listening Anxiety Scale (FLLAS), (Kim, 2000).  Pearson Correlation and multiple regression tests were employed to 
analyze the data. Findings identified positive correlations between reading and listening anxiety. Moreover, results 
revealed moderate correlations between education level and reading anxiety. 
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1. Introduction 
Achievement in foreign language learning (FLL) has been a matter of great concern for a long time. 
Although much has been done to promote success, it is hardly possible to claim that satisfactory results 
have been attained. Merely theoretical readiness has proven insufficient in assuring success in FLL. The 
fact that language learning by nature is a practical and live process has established the need for inquiring 
deep into emotional factors beyond the cognitive and behavioral aspects of FLL. Therefore, among many 
apprehension occurring when a learner is expec
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(Oxford, 1999: 59), FLA has drawn much interest as several studies ( Horwitz, Horwitz & Cope, 1986; 
Young, 1991) reveal that it holds a significant role in language learning. 
Following the introduction of recent approaches that attempt to tap all four major skills in the target 
language, researchers interested in FLA have begun to probe into the influence of FLA on specific skills. 
That is while previous research focused on the broader concept of FLA, more recent studies have 
intended to associate it with specific skills. For example, Cheng (2002) studied writing skills whereas 
Saito, Horwitz & Garza (1999) linked FLA with reading skills. The present study, however, intends to 
provide insights about the relationship between FLA and two major language skills i.e. reading and 
listening. The researchers in this paper hope to reveal about whether there is a correlation between the 
er and education level 
(i.e. the grade level at the institute they study). 
1.1. Foreign Language Anxiety 
Foreign language anxiety (FLA) is a complex psychological phenomenon that has sound impacts on 
foreign language learners. Horwitz et. al. (1986: 128) define -
perceptions, beliefs, feelings, and behaviors related to classroom language learning arising from the 
uniqueness of the language learning process.  MacIntyre & Gardner (1994: 283) state that FLA refers to 
f tension and apprehension specifically associated with second language context including 
classroom because certain aspects of the classroom such as the feeling of being perpetually monitored by 
the teacher lead to anxiety. Furthermore, FLA is connected to a bunch of psychological, psycholinguistic 
and behavioral symptoms such as sweating, dry mouth, tense muscles, stuttering, avoiding eye contact 
with the teacher, and hiding in the classroom to avoid participation (Chastain, 1975; Horwitz et. al. 1986; 
Saito & Samimy, 1996; Young, 1992). 
As a general psychological concept, anxiety is categorized as trait anxiety and state anxiety. Trait 
situation he/she is in. Nonetheless, state anxiety is a less durable and temporary exposure to anxiety. 
anxiety, which Horwitz et -  
With regard to the impact of FLA on FLL process, there are two types of anxiety, debilitating and 
facilitating. Debilitating anxiety refers to cases in which levels of anxiety one experiences in the language 
classroom hampers his/her learning process. In contrast, facilitating anxiety fosters high performance. 
Although some studies (like Chastain, 1975; Kleinmann, 1977) report facilitating impacts of anxiety on 
overall language learning, most researchers (Bailey , Onwuegbuzie & Daley, 1999; Rodriguez, 1995) 
assert that FLA affects language learners negatively. Indeed, Horwitz (1990) opposes the existence of 
facilitating anxiety as she puts forth that no facilitating anxiety exists in foreign language learning. The 
fact that myriads of studies (Rodriguez & Abreu, 2003; Saito et. al., 1999) report negative impacts of 
 
Nevertheless, FLA has been linked to numerous factors. Firstly, most researchers (Aida, 1994; 
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learning. Abu Rabia (2004) posits that the higher levels of anxiety one experiences, the lower 
achievement he/she will attain.  Also, FLA 
(Rodriguez & Abreu, 2003; Saito et. al., 1999) reveal that students with high levels of anxiety are likely 
to have negative perceptions about their capacity, which in turn discourage them from studying the target 
language. Likewise, numerous researchers (McCroskey & Richmond, 1990) postulate that FLA hinders 
reported to be inversely correlated with FLA such as positive classroom atmosphere (Koch & Terrell, 
1991), motivation (Samimy & Rardin, 1994), age (Dewaele, 2007), risk-taking (Saito & Samimy, 1996), 
and supportive teacher attitudes (Abu Rabia, 2004). 
On the other hand, there are perplexing findings about the relationship between FLA and gender. 
Several studies (Abu Rabia, 2004; Elkhafaifi, 2005) have documented that females have higher levels of 
anxiety. For example, Cheng (2002) reported that female students compared to males suffered from 
higher levels of anxiety. However, others (like Kitano, 2001) propose that males have higher levels of 
FLA. The controversy in the findings regarding the correlation between FLA and gender can be ascribed 
s are more likely to resist being identified with anxiety, 
since it is viewed as a feeling related more to females than males. 
Moreover, research into the relationship between FLA and education level depicts a blurry scene 
because no clear-cut correlation between the two factors has been defined yet. Various studies (Cheng, 
2002; Saito & Samimy, 1996) report a positive correlation between FLA and education level. For 
instance, Saito & Samimy (1996) suggest that the levels of FLA increase in line with the grade level at 
which one studies. In other words, the higher grade level one studies, the higher levels of anxiety he/she 
has. Conversely, MacIntyre & Gardner (1991) report a negative correlation between FLA and education 
level as they conclude that students studying at higher grade levels are likely to have lower levels of 
anxiety. The controversy over the findings about the relationship between FLA and education level can be 
explained by the assumption that for some students, studying at higher grade means more experience and 
thus, allays high levels of anxiety, whereas for others, more experience requires higher performance, 
which in turn escalates FLA levels. 
2. Literature Review 
2.1. Foreign Language Reading Anxiety 
As mentioned before, researchers in the field of FLA currently investigate the relationship between 
FLA and specific language learning skills. Foreign language reading anxiety (FLRA) refers to the feelings 
of frustration and apprehension one experiences when he fails comprehending a text in L2. Although it 
may be true that at first glance, reading is perceived as a less anxiety-provoking activity in that it is 
fundamentally an individual task and allows for reconsideration (Saito et. al., 1999: 202), there is still a 
sense of threat, which triggers anxiety in learners of any foreign language. More specifically, reading 
anxiety is aggravated in FL contexts as it requires readers to activate certain cognitive processes including 
attention, perception, memory and comprehension (Sellers, 2000). Additionally, Saito et. al. (1999: 203) 
remarkably contribute to their levels of FLRA. 
Several studies (Brantmeier, 2005; Sellers, 2000) have been conducted on FLRA. Yet most of them 
(such as Wu, 2011) address the relationship between general FLA and FLRA. In one of the pioneering 
studies on FLRA, Saito et. al. (1999) investigated FLRA among learners of Japanese, French and 
Russian, and concluded that FLRA was a phenomenon related to, but distinct from, general FL anxiety. 
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Furthermore, they suggested (1999: 212) that levels of FLRA varied according to specific target language 
as they found that compared to French and Russian, Japanese was the most anxiety-prompting language 
with regard to reading activities. However, an interesting point in their study was the finding that reading 
French was more anxiety provoking than Russian, which they attributed to the imbalance in the number 
of participants studying French and Russ
students who studied English as a foreign language verified the hypothesis that FLRA was different from 
general FLA. 
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Moreover, various studies (Hsu, 2004; Sellers, 2000) indicated an inverse relationship between FLRA 
and the reading process. For instance, Sellers (2000) conducted a research to investigate the impact of 
anxiety on reading process in FL classrooms. His findings revealed that students with higher levels of 
FLRA recalled less content of the reading materials. Similarly, Hsu (2004) found a significantly negative 
FLRA and gender, numerous studies (Shariati & Bordbar; Wu, 2011) demonstrated that there was no 
significant difference in FLRA scores of females and males. Finally, FLRA was noted to be correlated 
with language proficiency as Ipek (2004) posited that FLRA levels differed in conjunction with language 
proficiency. 
2.2. Foreign Language Listening Anxiety 
One of the two productive skills in language learning, listening is a major threat for foreign language 
learners. Krashen (in Young, 1992) maintains that although speaking is often cited as the most anxiety-
provoking skill, listening comprehension may also lead to high levels of anxiety, particularly when the 
text is incomprehensible to the listener due to such reasons as proficiency in L2. Considering the process 
of communication, listening plays a crucial role in achieving mutual understanding because one cannot 
sustain a conversation without understanding what he/ she is being said. To highlight the importance of 
properly addressing listening anxiety, also known as listening comprehension anxiety, Vogely (1998: 68) 
ng comprehension anxiety can undermine speech production because, in order to 
 
Compared to the bulk of research on anxiety associated with other skills, in particular speaking, the 
number of studies on FLLA is far from being satisfactory (Elkhafaifi, 2005: 209). Indeed, it is only 
recently have researchers (Atasheneh & Izadi, 2012; Campbell, 1999; Mills, Pajares & Herron, 2006) 
been interested in the role of listening comprehension anxiety. Vogely (1998) studied with 140 students 
(1998: 70) associated listening comprehension anxiety with a) characteristics of FL input, b) processing-
related aspects of FL, c) instructional factors, and d) attributes of the teacher or learner. Similarly, Kim 
(2000) investigated the impact of FLLA on listening proficiency. In her study with 238 Korean learners of 
English, Kim (2000) found that there was a significantly negative correlation between FLLA and listening 
proficiency. She argued that the negative relationship between levels of FLLA and listening proficiency 
-confidence in the target language. Furthermore, Elkhafaifi 
(2005), in a study with 233 postsecondary students of Arabic as a FL, reported that FLLA was separate 
yet related to overall foreign language learning anxiety. His study reported mainly negative correlations 
between FLLA and various demographic variables. For example, Elkhafaifi (2005) found significant 
negative relationships between FLLA and stud e noticed 
that more advanced students had lower levels of FLLA. Another intriguing finding in Elkhafaif
was the lack of correlation between FLLA and gender. That is Elkhafaifi proposed that gender was not a 
 
3. Methodology 
3.1. Subjects 
A total of 159 students from different grades participated in this study. They were all undergraduate 
students at a university in Turkey. With regard to their year in school, 69 (% 43,3) were freshmen, 52 (% 
32,7) were sophomores. The remaining 38 (% 24) participants were juniors. Of the 159 participants, there 
were 43 (% 26,4) males and 116 (% 73,6) were females. The difference in the number of participants 
regarding their gender was a good representation of the whole population registered for the same 
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program. All of the participants were considered prospective teachers of English as they were majoring in 
English Language Teaching Department. There were no international students in the study group. English 
majors were chosen because the basic concern of the study was to investigate the anxiety-driven 
differences associated with reading and listening skills in English. 
3.2. Instruments 
In this study, two anxiety measures were used.  As the goal was to delve into the nature of anxiety 
associated with reading and listening skills, the level of anxiety attached to each skill was measured by 
separate scales. To measure the anxiety level stemming from reading contexts, Foreign Language 
Reading Anxiety Scale (FLRAS) was used. Developed by Saito, Garza & Horwitz (1999), the FLRAS 
consists of 20 items and each item is answered on a five-point Likert-type scale. As a shortened extension 
of the Foreign Language Classroom Anxiety Scale (FLCAS) to reading anxiety, FLRAS is scored on a 
is from 20 to 100, and the lower scores in the FLRAS indicate lower levels of reading anxiety. 
On the other hand, Foreign Language Listening Anxiety Scale (FLLAS) comprises 33 statements 
answered on a five-point Likert-type scale. Developed by Kim (2000), the FLLAS focuses on anxiety 
linked to listening activities in the foreign language. The possible scores in the FLLAS range from 33 to 
165, and higher scores mean higher levels of listening anxiety. No pilot application was made because 
both measures showed high internal reliability and high validity across studies (Ipek, 2009; Kimura, 
2008; Wang, 2010; Wu, 2011). Saito et. al. (1999) reported an alpha coefficient of .86 for internal 
consistency in the FLRAS, whereas Kim (2000) revealed alpha coefficient internal consistency of .93 for 
the FLLAS. 
3.3. Procedures 
Both the FLRAS and FLLAS were administered to each group on three separate days as there were 
three groups. That is, both questionnaires were administered to the freshmen on the first day, to the 
sophomores on the second day and to the juniors on the last day. Both researchers, the first being an 
instructor of the participants, were physically available during the application of the questionnaires in 
case there would be some questions. 
 As mentioned above, a five-point Likert-
However, negatively worded statements were reverse-
always indicated high levels of anxiety. 
-
i.e. highest anxiety. 
4. Findings 
A set of different statistical techniques on SPSS, a widely recognized statistical program, were used to 
evaluate the results. After calculating the FLRAS and FLLAS scores separately for each grade, a Pearson 
correlation coefficient was used to unravel the relationship between foreign language reading anxiety 
(FLRA) and listening anxiety (FLLA). It was noticed that there was a moderately positive correlation 
(p<0,01, .327) between overall FLRA and FLLA means. That is it was found that the higher levels of 
FLRA indicated higher levels of FLLA (See Table 1). 
 
Table 1. Foreign Language Reading Anxiety and Listening Anxiety Pearson Correlation 
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  Listening anxiety 
Reading anxiety ,327** 
**p<0,01 
 
The relationship between FLRA and gender was analyzed by an independent t-test. The results showed 
grade level (See Table 2). In contrast to our initial assumption that females might be more likely to have 
higher levels of anxiety, we found that gender played no significant role in reading anxiety. This finding 
not a contributing factor to the levels of anxiety one experienced in reading activities. 
 
Table 2. Foreign Language Reading Anxiety and  Gender  
Tests Groups N X Sd t p 
Reading 
female 116 58,57 7,345 -,477 ,635 
male 43 59,30 9,033     
 
Similarly, t-test was used to determine the relationship between FLLA and gender. It was no surprise 
that no significant correlation was found between the levels of FLLA and gender (See Table3). This 
affect the levels of 
listening anxiety one experienced (2005: 214). 
 
Table 3. Foreign Language Listening Anxiety and  Gender 
Tests Groups N x Sd t p 
Listening 
female 116 105,10 16,419 ,849 ,398 
male 43 102,93 13,472     
 
To determine whether the 
one-way ANOVA test was used, and conflicting results were acquired (See Table 4). The findings 
ending on the year 
they spent at the university. In other words, it was realized that whether participants were freshman, 
sophomore or junior students did not affect their levels of FLLA. However, it was found that there was a 
significant difference in the mean scores of FLRA among participants from different grade levels 
(p<0,05). A multivariate Tukey test was used in order to determine the group from which the difference 
stemmed. Based on the findings elicited from the Tukey test, it was reported that there was a moderately 
significant difference between FLRA levels of sophomore and junior students. That is the participants 
who were in the second grade in ELT department had higher levels of FLRA than those in the third year. 
 
Table 4. Grade level and FLRA/FLLA One-way ANOVA Test Analysis 
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 Tests Source of Variance 
Sum of 
Squares df 
Mean 
Square F p 
Reading 
Anxiety 
Between 
Groups 418,50 2 209,25 3,537 ,031 
Within 
Groups 9229,89 156 59,17   
Total 9648,39 158 
Listening 
Anxiety 
Between 
Groups 115,76 2 57,88 ,234 ,792 
Within 
Groups 38655,96 156 247,79   
Total 38771,71 158       
 
5. Limitations and Discussions 
An important result in this study was the finding that there was a positive correlation between foreign 
language 
listening anxiety he/she had. The relationship between these two different types of anxiety was attributed 
to the fact that both were receptive skills by nature. Also, learners probably feared the possibility of 
that they needed to understand every single word. Hence, missing one or two words or phrases might lead 
to feelings of discomfort and fear, which in turn inhibited comprehension in reading and listening tasks. 
Learners with listening anxiety felt that they might lose face in conversation when they could not respond 
to the interlocutor due to the lack of understanding. As to reading anxiety, students are normally required 
to reveal that they have understood the reading text by answering some questions or doing something 
 they could not 
respond properly might amplify their anxiety levels in reading tasks. 
As for the relationship between anxiety in both skills and the year of study at the university, this study 
found conflicting results. The current study revealed that the most proficient learners were the least 
negative correlation between the year in school and the levels of listening anxiety. Also, Ay (2010) found 
that students at lower grade levels suffered higher levels of anxiety both in reading and listening tasks. 
However, the interesting finding in this study was the observation that there was no statistically 
significant difference between freshman and sophomore students, indicating a nonlinear decrease in the 
anxiety levels in relation to the number of years spent in school. This could be attributed to several 
factors. Firstly, the lack of awareness in freshmen compared to sophomores might lead to decreased levels 
of anxiety. In the same way, freshmen in this study were perhaps not good at self-rating their anxiety 
levels. Also, first-year students might be more courageous because they did not have serious experience 
in the department. This could again be ascribed to the lack of experience as one would not fear something 
with which he/she had no experience. Indeed, this study revealed that a fluctuation module operated in the 
correlation between anxiety levels and the year of study. When learners started taking language classes, 
they might have a feeling of false-comfort as they did not have much knowledge about the target 
language. In the second year, their anxiety levels might escalate possibly because their experiences with 
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the L2 reminded them of their insufficiency in the L2. Finally, they might feel peace in the third year 
since they were more knowledgeable about the dynamics of the target language. Therefore, the increase in 
their familiarity with the target language and confidence in their L2 abilities might explain the decrease in 
their anxiety levels in the third year of language study. 
A limitation of this study is connected to the particular nature of the sample group. As English 
majoring students are probably more motivated to attain advanced levels of proficiency in all skills, the 
findings only reveal about such concerns of English major students. Thus, the particular sample in this 
study restricts the generalizability of the findings. In this regard, it can be better to replicate the study with 
more participants studying at various departments. 
6. Conclusion 
This study reported that foreign language reading anxiety and listening anxiety were two correlated 
patterns. As the common point between the two types of anxiety is related to comprehending a message in 
the target language, it can easily be said that the lack of comprehension, or the fear of lack of 
g in the 
classroom setting requires avoiding ambiguity in classroom procedures. That is language teachers should 
clearly convey the objectives in each activity in order to ensure that everyone has understood what they 
are doing and why. Language teachers should also keep in mind that the language classroom itself is 
pe - concepts because they feel insufficient in the target language. 
Therefore, ambiguity may aggravate perceptions of this sort. On the other hand, the fluctuation in the 
anxiety levels in line with the number of years spent in the university can be compensated by offering 
more experience with the target language. 
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Foreign Language Reading Anxiety Scale (FLRAS) by Y. Saito, T.J. Garza, and E.K.  Horwitz 
(1999) 
         
         SD = Strongly disagree       
          D  = Disagree 
          N  = Neither agree or disagree 
          A  = Agree 
         SA = Strongly agree 
 
 
 
SA 
 
 
 
 
 
A 
 
 
 
 
 
N 
 
 
 
 
 
D 
 
 
 
 
 
SD 
 
 
1 I get upset when I am not sure whether I understand what I am reading in (French, 
Russian, Japanese). 
  1 2 3 4 5 
2 
quite understand what the author is saying. 
1 2 3 4 5 
3 
I am reading. 
1 2 3 4 5 
4 I feel intimidated whenever I see a whole page of (French, Russian, Japanese) in front 
of me. 
1 2 3 4 5 
5 I am nervous when I am reading a passage in (French, Russian, Japanese) when I am 
not familiar with the topic. 
1 2 3 4 5 
6 I get upset whenever I encounter unknown grammar when reading (French, Russian, 
Japanese). 
1 2 3 4 5 
7 
understand every word. 
1 2 3 4 5 
8 reading (French, Russian, 
Japanese). 
1 2 3 4 5 
9 I usually end up translating word by word when I am reading (French, Russian, 
Japanese). 
1 2 3 4 5 
10 
hard to  
1 2 3 4 5 
11 I am worried about all the new symbols I have to learn in order to read in (French, 
Russian, Japanese). 
1 2 3 4 5 
12 I enjoy reading (French, Russian, Japanese). 1 2 3 4 5 
13 I feel confident when I am reading in (French, Russian, Japanese).  1 2 3 4 5 
14 Once I get used to it, reading (French, Russian, Japanese) is not so difficult. 1 2 3 4 5 
15 The hardest part of learning (French, Russian, Japanese) is learning to read. 1 2 3 4 5 
16 I would be happy just to learn to speak (French, Russian, Japanese) rather than having 
to learn to read as well. 
1 2 3 4 5 
17 
(French, Russian, Japanese). 
1 2 3 4 5 
18 I am satisfied with the level of reading ability in (French, Russian, Japanese) that I have 
achieved so far. 
1 2 3 4 5 
19 (French, Russian, Japanese) culture and ideas seem very foreign to me. 1 
 
2 
 
3 
 
4 
 
5 
 
20 I have to know so much about (French, Russian, Japanese) history and culture in order 
to read English. 
1 2 3 4 5 
Appendix B. Foreign Language Listening Anxiety Scale (FLLAS) by J.H. Kim (2000) 
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         SD = Strongly disagree       
          D  = Disagree 
          N  = Neither agree or disagree 
          A  = Agree 
         SA = Strongly agree 
 
 
 
SA 
 
 
 
 
 
A 
 
 
 
 
 
N 
 
 
 
 
 
D 
 
 
 
 
 
SD 
 
 
1 When listening to English, I tend to get stuck on one or two unknown words   1 2 3 4 5 
2 I get nervous if a listening passage is read only once during English listening tests 1 2 3 4 5 
3 When someone pronounces words differently from the way I pronounce them, I find it 
difficult to understand 
1 2 3 4 5 
4 When a person speaks English very fast, I worry that I might not understand all of it 1 2 3 4 5 
5 I am nervous when I am listening to English if I am not familiar with the topic 1 2 3 4 5 
6 It is easy to guess about the parts that I miss while listening to English 1 2 3 4 5 
7 If I let my mind drift even a little bit while listening to English, I worry that I will miss 
important ideas 
1 2 3 4 5 
8 When I am listening to English, I am worried when I cannot watch the lips or facial 
expression of a person who is speaking 
1 2 3 4 5 
9 During English listening tests, I get nervous and confused when I do not understand 
every word 
1 2 3 4 5 
10 When listening to English, it is difficult to differentiate the words from one another 1 2 3 4 5 
11 I feel uncomfortable in class when listening to English without the written text 1 2 3 4 5 
12 I have difficulty understanding oral instructions given to me in English 1 2 3 4 5 
13 It is hard to concentrate on what English speakers are saying unless I know them well 1 2 3 4 5 
14 I feel confident when I am listening in English 1 2 3 4 5 
15 When I am listening to English, I often get so confused I cannot remember what I have 
heard 
1 2 3 4 5 
16 I fear I have inadequate background knowledge of some topics when listening to English 1 2 3 4 5 
17 My thoughts become jumbled and confused when listening to important information in 
English 
1 2 3 4 5 
18 I get worried when I have little time to think about what I hear in English 1 2 3 4 5 
19 When I am listening to English, I usually end up translating word by word without 
understanding the contents 
1 
 
2 
 
3 
 
4 
 
5 
 
20 I would rather not have to listen to people speak English at all 1 2 3 4 5 
21 I get worried when I cannot listen to English at my own pace 1 2 3 4 5 
22 I keep thinking that everyone else except me understands very well what an English 
speaker is saying 
1 2 3 4 5 
23 I get upset when I am not sure whether I understand what I am listening in English 1 2 3 4 5 
24 If a person speaks English very quietly, I am worried about understanding 1 2 3 4 5 
25 I have no fear of listening to English as a member of an audience 1 2 3 4 5 
26 I am nervous when listening to an English speaker on the phone or when imagining a 
situation where I listen to an English speaker on the phone 
1 2 3 4 5 
27 I feel tense when listening to English as a member of a social gathering or when 
imagining a situation where I listen to English as a member of a social gathering 
1 2 3 4 5 
28 It is difficult for me to listen to English when there is even a little bit of background 
noise 
1 2 3 4 5 
29 Listening to new information in English makes me uneasy 1 2 3 4 5 
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30 I get annoyed when I come across words that I do not understand while listening to 
English 
1 2 3 4 4 
31 English stress and intonation seem familiar to me 1 2 3 4 5 
32 When listening to English, I often understand the words but still cannot quite understand 
what the speaker means 
1 2 3 4 5 
33  It frightens me when I cannot catch a key word of an English listening passage 1 2 3 4  5 
 
